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The Feedback Challenge Student Perceptions of Effective Feedback Instructor Perceptions of OnTask: Interview Themes
Instructors and students alike are generally unsatisfied

with the current model in which feedback is given and Incorporating

received (Bohnacker-Bruce, 2013; Mulliner & Tucker, "Supportive feedback is when an "It is unhelpful when marks are Feedback
2017). Due to growth In class sizes and an ever- instructor actually provides tips, . "| think when you're writing a message to
. . o : taken away but there is no

diversifying student body, tailoring feedback to students’ ideas, and resources to help feedback or corrections for why." v' Supports standardized 358 Ztul_dbe”tst’ el r:‘ave to btheW fﬁ‘_refu'
indivi i me improve on areas | struggle at." ' i zilefigletlistiells G ek jlokl |2Inlieiss LG
|nd|V|o[uaI learning needs_ has proven to be_ a challenge, assignments | Incorporating a growth mindset and giving
espem_ally when accountl_ng for the emerging concerns v Prems_e targeting pos_sml_e them enough hope to continue... it's
regarding feedback consistency and resources v’ Attention to communication certainly made me communicate more

. : Helpful Feedback Unhelpful Feedback : . .
avallable to instructors. nuances effectively with my students.
Feedback USIHQ Learr”ng Ana|yt|CS Student Perceptions of Helpful Feedback e .

- - " Study tips for quizzes and exams (N=272) SUELTES WIS 1D BT A
Learning analytics tools (LA) are well-positioned to Tips for how to improve assignments (N=272) . messages, but they are reusable when
address these Issues, including reaching students In Reminders about due dates and deadlines (N=272) Augmenting teaching the course again. There's no way |
large classes. The capacity to incorporate data from Information to help prepare for class (N=272) Feedback could email this feedback to all of these

. . - . Updates about grades (N=272)
university learning management systems and provide  material/content for further study about course topic (N=272) students separately. OnTask helps me
feedback based on individual learning needs supports Reminders about course learning objectives (N=272) ” reach them one on one."
: : g pp Ways to contact my instructor (N=271) 23% 42% 26% 4 C(_)ntent_-speu_flc f_eedbaCk

the de“very of perSOnallzleq.feedbaCk, enCOuragl_ng Participation/attendance feedback (N=270) 23% 33% 29% v Wider dissemination

students to take responsibility for their own learning University support that may help my learning and well-being (N=272) 21% 40% 31% v Enhances existing practices "Students have reached out to me saying

(Fritz, 2017). Targeting feedback at scale enhances Reminders about office hours {N=272) - I £ 2k they appreciated getting updates on their

its impact, further encouraging student motivation, 0% 10% 20% 30% 40% S50% 60% 70% 80% 90% 100% course standing which is hard for them to
B Strongly Agree m Agree  m Neither Agree nor Disagree Disagree Strongly Disagree check. It shows how OnTask gets that

participation, and academic achievement (Vigentini et
al., 2017; Pardo et al. 2019).

encouragement message to them and
encourages them to respond.”

Student Perceptions of OnTask and

Methodology Personalized Feedback
_ _ _ _ _ _ _ _ "I think | catch more students falling
Studies/Modern Languages, and Writing classes were toy mothate n my ening (222 sometimes have to withdraw, but the
invited to pilot a LA tool called OnTask with Engage in more communication with the instructor (N=222 Reduced burden accessing fral‘l:,t'onb"fIf”tgage‘jtStlude”tlz o '?)’I
Act on feedback in a more timely manner (N=221) 9 9 8% _ ] didn't reach out.
Reduced burden designing
Undergraduate students were sent pre- and post- improve my study habits (N=222) — — — specific feedback
course surveys (N=425) by the instructors to explore Improve my grades (N=221) % % % Increased timeliness for "l do get various emails from students
their perspectives of effective feedback practices, Find materials to enrich my learning (N=221) student reflection and about the feedback. When it first goes
including the method of delivery, the modality, Eneag n more commanicaton with my eers (1222 ESPONSE o dents are looking 1o those.
tent/language of written feedback, timeliness students are looking to those
con g g I : Develop mentorship connections (N=222) % % % SuggeStiOnS. | do see evidence that
and usefulness of OnTask. The survey data was students are engaging more with the
. . . 0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% ! "
analyzed USIng Qualtrlcs and SPSS Whlle Open-ended W Extremely Useful m Moderately Useful m Not At All Useful matenals'
responses underwent a thematic analysis. References
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were conducted with the course instructors to gain

their perspectives on the use of OnTask, and to confirm , _ ,
"Since this was an online class, the

' ili ' 1 : : Pardo, A., Jovanovic, J., Dawson, S., Gasevic, D. & Mirriahi, N (2019). Using learning analytics to scale the provision of
whether the. tool Suppor_ted their ablllty 10 prOVIde | felt more like a.StUdent in asmall feedback encouraged me to branch out personalised feedback. British Journal of Educational Technology, 50(1), pp. 128-138. doi.org/10.1111/bjet.12592
more effective personallzed feedback at scale. class rather than just a number and and learn beyond the material. | feel like Vigentini, L., Kondo, E., Samnick, K., Liu, D. Y., King, D., & Bridgeman, A. J. (2017). Recipes for institutional adoption of
All interview audio was transcribed and ana|yzed name in a |arge class. The it's quite hard to improve and push a teacher-driven_learning analytics toql: Case stu_dies from three Australian universities. _Paper presented at

: : : : : : : . . ASCILITE: Shaping the Future of Tertiary Education (pp. 422-432), Queensland, Australia.
using thematic analysis to identify overarching themes. personalized feedback made me feel yourself in an online course, but the

as though the instructors truly cared personalized feedback at least gave me

some sort of motivation and direction on AC k N OWI ed g emnl ent

how to better my learning experience." We gratefully acknowledge the financial support for this project provided by UBC Vancouver via the Teaching and
Learning Enhancement Fund.

about my learning and well being."
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